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Speaking and listening in the classroom
environment ...

1. Think about very young children
learning their mother tongue. What
can we learn from this and use in the
language classroom?

2. To what extent are children going to
speak in English in the classroom?

3. Are the children going to produce
new language as soon as it is
infroduced?




Some conclusions...

- Innate learning of the mother tongue; children will
expect to ‘take away’ language from their lesson that
they can use immediately.

Imitation is key to language acquisition.

*Children learn through immersion in
familiar/accessible input.

*Children learn in a supportive and interactive
atmosphere.

*Children respond to praise and encouragement.

*Children speak when they are ready.



What can we learn from the activity
about children’s speaking and listening in
the language classroom?

Creating opportunities for speaking and
listening...
1. What opportunities do we create in our

classrooms that encourage children to speak in
English?

2. Who are the children going to speak / listen to?
3. Is the majority of speaking in language

activities controlled? How could freer practice
be introduced?



Activities should provide...

*Good models (teacher / audio/visual material).

Interactive and supported pair work.

- Personalised / relevant topics.

*A variety of interaction patterns
(whole class together, whole class to
teacher, pairs, small groups...).

*A reason for speaking / listening.



ing/list
activities... creating a ‘scaffold’.
- Think about the information gap ¢
rief notes about the various stac
id_each stage help to suppor




Analysing activities that encourage interactive
speaking and listening...

-Control creativity

- Interaction who are the children speaking
to?

- Imitation / immersion / interacting with
others?

*Natural communication strategies?
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1 Listen and tick (v). ®) 9

Teaching listening, speaking and writing

Listening
o Pre-listening: Ask the children to look at the pictures in the

activity and to guess what the recording will be about.
Elicit as many relevant words as possible.

o Listening for gist. Play the recording right through.
The children listen and point to the pictures in their

. books. Play it again, pausing after each phrase to check
comprehension with some simple questions.

e Listening for detail: Play the recording, pausing for children
to complete the activity in their books.

- Children use the Listen at home section of the
¢ Student MultiROM to practise listening skills.

Speaking

Look at the pictures again. Ask and answer.

asandwich anegg anapple apear
adrink anorange eightgrapes three cher

o I've got an orange. I've got a pear. What colour is my lu

Speaking
e The speaking task aims to develop speech that is clear and
fluent.

¢ (all a volunteer to the front and demonstrate how to
ask and answer the questions using the dialogue in
the speech bubbles. Use different examples from the
vocabulary set.

e Ask the children to repeat chorally, emphasizing correct
intonation in the questions and answers. Check that the
words are flowing together, without unnecessary pauses.

e The children then carry out the speaking activity in pairs.
Move around the class while they are speaking and give
models where necessary.




..Yhinking about ...

* The opportunities we create for speaking
and listening in our classrooms.

*The language demands of our activities.
-Supporting and encouraging

children to listen and speak in
English.



What else?

RESOURSE BOOKS FOR TEACHERS it

k Young Iearners YOUN(E‘LEARNERS

-Assessing young learners = =
-Drama with children -

-Games for children...

RESOURSERS FROM WWW.OUP.COM



Primary books from Oxford University Press

[ns peten ¢ pa3nnyHbIM TUNOM BOCNPUATUSA: BU3YanbHbIM,
ayananbHbIM N KNHECTETUYECKUM;
¢/ [lononHuTenbHbIe pasaensl, NOCBALWEHHbIe KyNbTYPHOMY KOMMOHEHTY;
ﬁ:’;’ ; _;_‘_‘;;f;"i'(06l-|osneHHaﬂ cMCTeMa TeCTUPOBAHMUS;
P OononHutenbHbIe ynpaXHeHWs NO NPAKTUKE Pa3roBOPHOIO aHrTMMCKOro
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clis

- J3 =7 (Fluency sections) ¢ DVD
MYHMKaanaﬂ UrpoBas MeToauKa 0by4eHMS YTEHUIO U MUCBMY;
¢/ YnpaxHeHnsa MeToaoM (PM3n4eCcKoro pearmpoBaHms, NeCHU, Urpbl,
WHCLeHUPOBKM;
¢/3ajaHnA Ha NOCTaHOBKY NPaBUIbHOrO NPON3HOLLEHUS;
¢/ 3agaHua Ha paHHIo noarotoBKy k O'd u EI3, Cambridge English
(YLE),
o/Pa3BuTue couymanbHbIX KOMNETEHTHOCTEN: ApYxentobue u
OT3bIBYUBOCTb, FOTOBHOCTb NOMOYb, YyBCTBO 6n1arogapHoOCTy U
OTBETCTBEHHOCTMU;
¢/ YcoBepLieHCTBOBaHHOE LM(PPoBOE NpeanoxeHue:
v/[lononHutenbHbIe NOCOOKUA MO rpaMMaTMKe, YTEHUIO U MUCbMY —
Grammar Friends, Readers, Alphabet Book and Oxford Primary Skills.
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