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Teaching speaking skills

for third-year students



Teaching Speaking Skills

|
Communication involves the
use of four language skills:
slistening and speaking in oral
communication

sreading and writing In written
communication.



What difficulties do

students
Il

have?

What should I do when...
#Students just sit and stare at each other

0ne or two stuc
#They usually on
-aStudents never

ents always dominate
y answer yes or no
nave their own opinions

<l never know when to corrects all the errors



Any problems?..
_l_

You are a student in a foreign language class. A new teacher comes in, stares al
the class and says ‘Today we're going to talk about oil pollution. What do you
think?’

¢ How do you feel as a student?
¢ Why might you not feel like taking part in the discussion?

Following the teacher’s question, the students look down at their tables, make
faces at each other and keep silent. The teacher tries to encourage them to
speak, and, in doing 50, talks more and more himself, At the end, no student

having said a single word, he sits down exhausted and mumbles to himself, “Well,
that seemead to go OK.'

« What acvice would you give the teacher when planning future lessons of this
type? (I.e. How ¢an you enable as much student participation as possible?)



Developing Oral

| Communication Skills

Attention should be concentrated on
the following main problems:
ssyllabus requirements
slanguage and speech
sphysiological and linguistic
characteristics of speech
sways of creating situations
sprepared, unprepared and inner speech
stypes of activities



+

Syllabus requirements

HauMHAaTh, BECTU/TIOACPKUBATh U 3aKAHYMBATh Pa3JIMYHbIC BUbI JUATIOTOB
B CTaHJAPTHBIX CUTYAIUSX OOILICHMS, COOMI0Aasi HOPMbI PEUEBOTO ITUKETA,
IpU HEOOXOJMMOCTH TEpECIpalinBasi, yTOUHSIS;

paccropaniuBarh COOCCEIHMKa M OTBEYaTh HAa €ro BOIPOCHI, BBICKA3bIBas
CBO€ MHEHHE, IMpoCchOy, OTBeuaThb Ha IMPEAJOKEHUEe CoOeCeHUKa
COIJIaCHE€M/OTKa30M B MpeAeiax H3YyYeHHOM TEMaTUKU MW YCBOEHHOTO
JIEKCUKO-TPaMMaTUYE€CKOTO MaTepuaia;

pacckasblBaTh 0 cede, CBOEH CEMbE, JIPY3bsiX, CBOMX MHTEpEcax U IJIaHaX Ha
Oynyuee;

coo0mmarh KpaTKWe CBEICHHUS O CBOEM TOpoje/celie, O CBOCH CTpaHe H
CTpaHaX N3yd9acMOro s3bIKa,

OMKUCHIBATh  COOBITUS/SBICHUSA, I€peaBaTb OCHOBHOE  COJEp)KaHUE,
OCHOBHYK) MBICJIIb ITPOYMTAHHOIO WJIM YCIBIIIAHHOTO, BBIPAXKATh CBOE
OTHOIIEHHWE K  IPOYMTAHHOMY/YCIBIIIAHHOMY,  JlaBaThb  KPaTKYyIO
XapaKTEPUCTUKY NIEPCOHAKEN



Copep)xaHue obyuyeHus

+
s JINHFBUCTUYECKNN KOMIMOHEHT:

= Cpe[CTBa BblpaXeHns MbIC/N (A3bIKOBbIE,
npeapeYveBble NoAroToBNEHHbIE, peyeBble
3TalIoOHbI);

= Crnocobbl GopMMUPOBAHUS U POPMYIMPOBAHUS
MbIC/N;

= TEMbl U CUTYaALUUN obLeHuns

= MevyaTHble N nparmatuyeckme (4ekn, MeHlto,
buneTtbl) MaTepuansl

= COLMOKYJIbTYPHblE N (POHOBbIE 3HAHWUS



[Tcuxonornyeckmum KOMMoOHeHT:

NOSTANHOE pa3BUTUE YMEHUN CTPOUTb COBCTBEHHOE
BbICKa3blBaHWE OT penpoayKLMK K MpOAYKTUBHOM
peyn

Pa3BUTUE KOMMEHCATOPHbIX YMEHNIN B BblpaXXEHUU
MbIC/IN MPU HEJOCTATKE SA3bIKOBbLIX CPEACTB

PA3BUTUE YMEHUI KOMMYHUKaLuK (CiywaTtb U
CnbiWaTtb cobecefHnKa, BbICTPAaUBaTb OTHOLLEHWS,
NpUXoANTb K COrnacuto 1 Ta)

(hOpMUPOBaHME PEYEMbBICTTUTENbHBIX YMEHUM.



Buabl AnanoroB

] ouano2 IMUKEMHO20 xXapakmepa — YMCHUC HAYUHATL, IMOAACPIKHUBATL W 3aKAHYHBATH
Pa3roBOp, IMO3APABIIATL, BbIPpAXKATH IIOKCIAHUA HW PCAarupoBaTb HaA HHUX; BbIPAXKATH
6JIaFOILapHOCTB; BCIKIIMBO IICPCCIIPAIMBATD, OTKA3bIBATHC, COITIAIATHCA,

. ouanoz2-paccnpoc — yMeHUE 3anpaiinBarh U coolarh ¢paktuiyeckyro uapopmaruio (Kro?
Uro? Kak? I'ne? Kyna? Korna? C kem? [louemy?), mepexo/isi ¢ MO3UIMHU CIPALIMBAIONIETO HA
MO3UIIMIO0 OTBEYAIOIIIETO; IIEJICHANPABICHHO pPacCIpaIlIUBaTh, «OpaTh HHTEPBHIOY;

. 0uano2-nodyxycoeHue K oOelicmeuro — yMEHHE o0pamarbcsi ¢ MPOChOOW W BBIpaXKaTh
COIJIaCHe/0TKa3 €€ BHITIOJIHUTD; IaBaTh COBET M MPUHUMAThL/HE IPUHUMATh €T0; MPUTJIAIIATh
K JIEHCTBUIO/B3aMMOJICHCTBUAIO M COIVIAIIATHCS/HE COIVIAIIATHCS MPUHATH B HEM YYacTHE;
JIeNaTh MPEIIOKEHNE U BEIPayKaTh COTNIaCHe/HECOTIIacue IPUHSATH €r0, OOBSICHSST TPUUYNHY;

n ouano2-00MeH MHEHUAMU — YMEHUE BBIPAXKATh TOYKY 3pEHUS W CONIAlIaThCs/He
comiamiarbCsi C HeEW; BBICKa3bIBaTh OJ0OpEHUE/HEON00pEHNEe; BbIpaXKaTh COMHEHHUE,
AMOILIMOHAIILHYIO OLICHKY 00cyX1aeMbIX COOBITHIA (pamocTh/oropueHue,
KeJIaHhe/HeKeaHue), SMOLIMOHAIIbHYIO MOAAECPKKY MapTHEpa, B TOM YHCIE, C MOMOIIbIO
KOMILTUMEHTOB;

] Komﬁuuupoeauue YKAa3aHHblX 8u006 ouanoza A1 pCHICHHA Oosice  CIIOKHBIX
KOMMYHHKATHBHBIX 3aj/1a4



YmeHusa 1P

= Y4acTBoBaTb B beceae/aAncKyccnmn Ha 3HaKkoMyro TeMY;
= OCYLYeCTB/ISITb 3arpoc MHGopMaLmn;
= 00palatbCs 3a pa3bsICHEHUSIMU;

= BbIpa)aTb CBOE OTHOLLEHUE K BbICKa3bIBaAHUIO NapTHEPA, CBOE
MHEHUE M0 0b6CY)KAaeMOU TEME;

m HaA4YnHarthb, BECTM/ﬂOﬂﬂep)KMBaTb N 3aKaH4nBarTb 6ece,ay B
CTaHAapPTHbIX CUTyaunsax O6LLleHI/IFI, cobnoaas HOPMbI pEHEBOIo
3TUKETAa, rnpu HeobxoANMOCTU YTO-TO rnepecripallinBas, YTO4YHAA,

s paccripalmBaTb cobeceqHnKka n 0TBeYaTb Ha ero BOrpockl,
BbICKa3blBasi CBOE MHEHWE, pearnpoBaTh Ha npocbby, 0TBEYaTh Ha
MpeasioxeHne cobecegHnKa corziacMeM/0TKa3oM, onmpasiCb Ha
U3YYEHHYIO TEMATUKY U YCBOEHHbIN JIEKCUKO-rpaMMaTUYECKUU
martepvar;



YmeHusa 1P

n [10PpOXAaTb MHNLINATUBHbLIE PDEIJINKN.

- YMEHMWE BCTynaTb B 06LYEeHNE;

- MopoOXXAaTb PeEAKTUBHbIE PETJINKN ( OTBETbI Ha BOripocCkl,
KOMMEHTapun, 3aMe4daHus, Bblpa>EHNE OTHOLUEHUA K PEriJinkam )

— YMEHWE NoaAeP>KaTb 06LeHNE Un NepenTN K HOBoU TeMe/
holding a turn;

— YMeHUe 3aBepLunTb obLyeHne/ relinquishing a turn;
— YMEHUE MPeaoCcTaBUTb C/10BO naptHepy/ taking turns;
— YMEHUE CTPonTb pasBepHyTbie perisinku/ transactional skKills;

= YMEHNE MNPOBOANTLb CBOKO CTPATEMM4YeCKyro JINMHUKO B 0bLeHN B
cor’Jiacun ¢ pedyeBbiIMN MHTEHLUNAMU cobeceJHUKOB NN BOlrpeKkn nx
MHTEHLUNAM,

= YMEHUE YYNTbIBaTb HOBbIX PEYEBBIX NapPTHEPOB,
= YMEHME MPOrHO3MpPoOBaTh NMOBEAEHNE COOECENHNKOB



Buabl MOHOJIOIa

_|_
=« MoHONnor-onuncaHue

= MOHONOr-noBecTBOBaHme
= MOHONOr paccyxaeHume



YMeHus MP

= /Jenatb CO0bLEHNS, coaep)alume Hanbosiee BaXkHyr UHGOpMaLmnto o
Teme/npobrieme;

s KpaTKO rnepeaaBaTb COAEP)KaHNE MosTyHEHHON MHpOpMaLnm,;

s pacckasblBaTb 0 cebe, CBOEM OKPY)KeHWn, CBOUX r/iaHax, 060CHOBbIBasi CBOU
HaMepeHUs/NOCTYIKN,

s paccy>xkaatb 0 (akTax/cobbiTusX, NpuBOAs NPUMEPBI, apryMeHTbl, Aesas
BbIBO/bI;

s OMUCbIBaTb OCOBEHHOCTU XXU3HWN U KYJIbTYPbl CBOEU CTPaHbl N CTPaHbl/CTpaH
N3y4aeMoro 3blKa;

s COoO0bLyaThb KpaTKMe CBEAEHUSI O CBOEM ropoAe/cene, CBOEV CTPaHe M CTPaHe
M3y4aeMoro 3blKa;

= JeNatb KpaTkme COObBLLUEHMS], OMUChbIBaTb CObbITUSI/SB/1eHNS (B paMKax
MN3YYEHHbIX TEM);

= [1epegaBaTb OCHOBHOE COAEP)KaHNE, OCHOBHYIO MbIC/1b MPOYUTAHHOIO Min
YC/IbILLAHHOrO;

s  Bblpa)aTb CBOE OTHOLLIEHNE K MPOYUTAHHOMY/YCbILLIAHHOMY, AaBaTb KPaTKYHO
XapaKTepPUCTUKY MEPCOHaXEMN.



YMeHus MP

s UCr0J/1Ib30BaTh Pas/inyHblE KOMMYHUKaTUBHbBIE TUIbI
pEeYU: onncaHne/XapakTepucTuka,
MOBECTBOBaHNE/COObLLEHNE, SMOLIMOHAJTbHBIE U
OLIEHOYHbIE CY)KAEHMS;

s [1epefiaBaTb COAEP>)KAaHNE, OCHOBHYH MbIC/1b
MPOYUTAHHOIO C ONTIOPON Ha TEKCT;

= Jlefniatb coobLyeHue ro
rPOYUTAHHOMY/YC/IbILLIAHHOMY TEKCTY;

= BbIpa)atb M apryMeHTUPOBaTb CBOE OTHOLLEHNE K
MPOYNTaHHOMY



MeToa0/TI0OrMYEeCKUN KOMMOHEHT:

dopMmpoBaHne obLey4ebHbIX HaBbIKOB U YMEHUI
(BecTn TeTpaab, paboTtatb C y4EOHNKOM)

Pa3BUTUE YMEHUN CaMOCTOATENbHOM paboTbl
YMEHME NOJSIb30BaTbCs C/I0BAPSIMU, CNPaBOYHUKAMMU
YMEHMe co3aaBaThb Onopbl

YMEHUE MoJib30BaTbCAd COBPEMEHHbLIMU
TEXHUYECKUMU U MYJ'IbTVIMELI,MVIHbIMVI cpeacrsamMu



Characteristics of

+spokenlanguage

e Spontaneity
o Time-constraint



Characteristics of
spoken language

_|_
Spontaneity
« In most situations, people do not plan
ahead of time what they are going to say.

= The fact that speech is spontaneous means
that it is full of false starts, repetitions,
incomplete sentences, and short phrases.

=« Should we expect the students to produce
complete sentences in language classroom?



Characteristics of
spoken language

+
Time-constraint

= The students must be able to produce
unplanned utterances in real time;
otherwise people will not have the
patience to listen to them.

« Which of the following activities do
you think would help to prepare
students for real life speech in English?



e Reading aloud
needs to be supplemented with more realistic
activities as the level increases.

* Giving a prepared talk
may be used for advanced level.

* Learning a piece of text or dialogue by heart
needs to be supplemented with more realistic

activities as the level increases.
 Interviewing someone, or being interviewed

Yes. It helps to prepare students for real life
Is;ne.ech. )
* Doing a drill
needs to be supplemented with more realistic

activities as the level increases.




= Also students must consider whom
they are talking to and be able to
check if they are being
understood.

x €.0.



« Kelly: Hey Jack, how’s the project
coming along?
" Jack: What project?

« Kelly: The one you and Craig are
working on.

»« Jack: Craig and I?
= Kelly: Yeah, for the science fair.

» Jack: Oh, that project. It's finished. I'm
so busy working on another project for
my economics class that I almost forgot
about it. I hope it'll work like we want
to.

=« Kelly: Oh, I'm sure it will.



Psychological Characteristics
of Speech

=« Speech must be motivated

= Speech is always addressed to an
interlocutor

= Speech is always emotionally
coloured for a speaker expresses
his/her thoughts, feelings,
attitude what he/she says

=« Speech is always situational



Linguistic Characteristics of
Speech

Linguistic peculiarities of dialogue are as
ollows:

« The use of incomplete sentences (ellipses) in
response: e.g. Where do you live? - In
(Y)erevan. How many books do you have? —

ne.

= The use of contracted forms: doesn’t. won't,
haven’t, can’t

= The use of some abbreviations: lab, bike,
math’s, fridge, comp, etc.

= The use of conversational tags. These are the
words the speaker uses when he/she wishes
to speak without saying anything: e.g. of
course, perhaps, surely, etc.



A variety of dialogue

structures
_|_

1. Question — response.

—  Hello. What's your name?

—  Ann. What's yours?

— My name 1s Williams

2. Question — question.

—  Will you help me, sonny?

—  What shall I do, mother?

—  Will you polish the floor today?

—  Is 1t my turn?

—  Yes, 1t 1s. Your brother did it last time.

—  Oh, all right, then.



_|_

A variety of dialogue
structures

3. Statement — statement.

I'd like to know when he is going to come and see us.

That's difficult to say. He is always promising but never comes.
It's because he is very busy.

That's right. He works hard.

4. Statement — question.

I'm going to the theatre tonight.
Where did you get tickets?

My friend got them somewhere.
How did he do it?

I don't know.



Teaching Two Forms of
! Speaking

=« Monologue
=« Dialogue



TexHosnorun oby4eHuss Amasiorudeckon u
MOHOJIOrMYECKOU peyun

|
= Bottom-up processing (Moaenb «CHU3Yy
BBEPX>», T.€. 0by4YeHne naeT oT oTAeNbHbIX
PEeYEBbLIX AEUCTBUN K UX NOCeayowemy
CUHTE3Y);

= Top-down processing (Moaenb «CBepXxy
BHU3», T.€. CHa4yana npoBOANTCHA U3y4YEHME
0bpa3LoB peyeBbIX NPOM3BEAEHUN, @ Aanee
cnepyeT nocrpoeHne cobCTBeEHHOro
BbICKa3biBaHUs Mo obpa3sLy)



Teaching Monologue

_|_

= Statement level
= Utterance level
= Discourse level



Statement level

= Ihe smallest speech unit is a sentence. No speech is possible
until pupils learn how to make up sentences in the foreign
language and how to make statements on the topic or situation
suggested.

= Pupils are given sentence patterns to assimilate. The sentence
pattern is filled with different words, so that pupil assimilates it:

= e€.g.lcansee a ... (blackboard picture)
0 | am fond of... (the pupils repeat + music)

= A pattern must be repeated many times with a great variety of
changes in its contents until the pattern becomes a habit.

= €g.a)give it a name:

= We write with... - It is a pen.
¥ b) say the opposite:

= llivein...-ldon’tlivein ...



Utterance level

Having assimilated different sentence patterns the
pupils should learn to combine statements of
various sentence patterns in a logical sequence -
In an utterance. In the utterance level the pupils
are to say a few words about an object, a subject
offered.

= €.g. This is a pencil. The pencil is green. It is on

the table. I like the pencil.

At this stage pupils learn to express their
thoughts, attitude to what they say.



Discourse level

= When pupils have acquired habits and skills in
making statements and combining in a logical
sequence, free speech is possible. At this level
pupils are asked to speak on a picture, film or
comment on a text they have read or heard,
make up a story of their own. The teacher should
supply the pupils with “what to speak about.”

= e.g. "The farmer’s treasure” ... the teacher asks
guestions about the text and the pupils
reproduce the facts by means of agreeing with
the suggested idea or rejecting it.



060611EeHHbIe TUNbI
3aaad

CoobuweHune

ObbscHeHune

OpobpeHue

OcyxpeHune

Yé6exxpeHue

YHacTHble peueBble 3agauu

yBeAOMUTb NoBeAaTb AONOXUTL NepeaaTb nepeckasaTb N3BECTUTb
NH(OPMMPOBATL

OXapaKTeEPU30BATb NMOKAa3aTb KOHKPETU3INPOBATbL
KOMMEHTUPOBATb YTOYHUTb ONMMNCaTb BbIAETUTb

peKoMeHa0BaTb OnpaBAaTh NOCOBETOBATb
NoAAep>XaTb NOATBEPANTL MOXBaSIUTb HAAOYMUTb
MNOACKa3aTb N034paBUTb NOXeNaTb
nobnarogaputb

MOKPUTUKOBATb MPUCTbIANTL  OMPOBEPrHYTb OO6BUHUTbL BO3PA3UTD
MpOTECTOBATb

NIOKa3aTb MOATONKHYTb 060CHOBATb
BOO/JYLLUEBUTb YBEPUTb BAOXHOBUTbL HACTOSATb NOBYANUTL YNPOCUTb
YrOBOPUTb



Teaching Dialogue

_|_
While teaching dialogue we should use
pattern dialogues in three stages:

1. Receptive

>.  Reproductive
« Immediate
= delayed
= modified

3. Constructive or creative



Receptive

Pupils "receive" the dialogue by ear first. They
isten to the dialogue recorded or reproduced
py the teacher. The teacher helps pupils in
comprehension of the dialogue using a picture
or pictures to illustrate its contents. They
listen to the dialogue a second time and then
read it silently for better understanding,
paying attention to the intonation. They may
listen to the dialogue and read it again, if
necessary




+

Reproductive

Immediate. Pupils reproduce the dialogue in imitation of the
speaker or the teacher while listening to it or just after they
have heard it. The teacher checks the pupils' pronunciation
and intonation in particular. The pupils are asked to learn the
dialogue by heart for homework.

Delayed. After pupils have learned the dialogue at home,
they enact the pattern dialogue in persons. Before calling on
pupils it is recommended that they should listen to the pattern
dialogue recorded again to remind them of how it "sounds".
Modified. Pupils enact the dialogue with some modifications
in its contents. They change some elements in it. The more
elements (main words and phrases) they change in the
pattern the better they assimilate the structure of the dialogue



Constructive or creative

+
Pupils make up dialogues of their own.,

They are given a picture or a verbal
situation to talk about



Step 1. Practise the dialogue
In pairs
|
A: What time is it?
B: It's 3:00. Why?
A: Oh, I need to go to the store! Do you
want to come?

B: OK. Just a minute. I need to finish
this first.




Step 2. Ask a few pairs to perform the dialogue
in front of the whole class, speaking in different
moods such as happy, irritated, bored, or in
different role relationships such as parent and a
child, husband and wife, two friends, etc.

The students may paraphrase the
underlined parts:

= go to the post office”, “go to the bank”,
etc. instead of “go to the store”.

« 1ind my jacket/shoes”, etc. instead of
“finish this first”.




Communication strategies

+
= asking for clarification (What?)

= asking someone to repeat something (Huh? Excuse me?)

= using fillers (Uh, I mean, Well) in order to gain time to
process

= Uusing conversation maintenance cues (Uh huh, Right, Yeah,
Okay, Hm)

= getting someone's attention (Hey, Say, So)
= using paraphrases for structures one can't produce

= appealing for assistance from the interlocutor (to get a word
or phrase, for example)

= Uusing mime and nonverbal expressions to convey the
meaning.



Ways to start a lively discussion

_l_

Wh.ch of these activities (all based on the idea of discussing racent news) is likely

to give leamers a gond appartunity to speak and encourage as many ta speak as

poss ble?

o Smell talk at the stari of the lesson. the whole class chats aoout recent averts,
etc.

¢ You write a controversial quastion 0ased on the day's news or the board. The
¢lass wark in groups of four or five students to discuss it

« Pairs of leamers have different pictures cut from today’s newspaper {which they
don’t shcw 2ack other), They compare their views, nitially describing their two
pictures.

v Everyone is given the name of a famous person (wihich thay keep secrel), The
wholc clags stends up anc welks around (as If et a party), meeting, chatting and
answering guestions aoout ecent everts ‘in charactzr’,



Task 87: Activities that lead to fluency and confidence

This is a lesson aim: ‘Learners will become more fluent — speaking more
confidently with less hesitation’. Which of these activities might help fulfil this
aim?

Learners repeat sentences you say.

At the start of the lesson, learners chat with you about their weekend plans.

Learners look at a list of hints and tips for making business presentations.

Learners listen to a recording and practise repeating words with the same

difficult vowel sound.

* | earners work in pairs and agree their list of the best five films of all time.

* |[earners listen to and study a recording of a social conversation.

¢ Learners prepare a monologue about their hobbies and then give a five-minute
speech to the whole class.

* Learners learn by heart a list of useful chunks of language they can use in

conversations.



Organizing Communicative
Activities

_|_

Picture difference tasks

Group planning tasks

List sequencing tasks - Ranking tasks

Pyramid discussion

Role Play

Real Play

Simulation

Problem-solving
Information gap



Picture difference tasks

In pairs, one student is given picture A,
one picture B. Without looking at the
other picture, they have to find the
differences (i.e. by describing the
pictures to each other).



f( idsfront.com

Kidsfront.com
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Group planning tasks

_|_

Role cards for
'Where shall we go on holiday?'

The father The mother
Your idea of a holiday is something relaxing, You want to go to some exotic place like China or
short and cheap. Going abroad is so tiring. You Peru, for at least three weeks. Unfortunately, you
like your brother very much - why not take him  can't stand your brother-in-law - he should stay
and his wife, too? at home.

The 18-year-old daughter The 16-year-old son
You want to go to the sea for at least two weeks, You don't want to go with your boring family
by plane, of course - and bring your boyfriend, anywhere - but if you have to, it should be as

too - this is the most important. short and as close as possible.
The 13-year-old son The father's brother
You've never flown in your life - you very much You want to go with your brother's family

want to try it. You like big cities where there are  wherever they go - and take your wife as well.
a lot of interesting things to do.



Where shall we go on holiday?

Preparation: one role card for each student; see below.

=« 1 ell the students to form groups of 5-7.

=Give each student a role card, and explain that they are a family planning a
holiday.

«Ask them to study their cards for a minute or two and prepare themselves for the
argument.

=Ask the family members to introduce themselves, without revealing their tasks.
=Ask the father to open the family discussion.
= [ he activity ends when they've come to a conclusion where to go.

=YOUu can ask the students to read out their cards at the end and compare how
much of their goals they were able to reach



List sequencing tasks

Prepare a list of items that learners can discuss and
place in a particular order according to their opinions,

e.g.
«What's the most useful invention?

«What's the best improvement that could be made to
our town?

«What are the worst programmes on TV?

«Who's the most important person of the last 100
years?

«What are the qualities of a good language course?



Pyramid discussion

A Pyramid discussion is an organizational technique that works particularly well
with simple problem-based discussions, e.g. '"What are the four most useful
things to have with you if you are shipwrecked on a desert island?’, or

list sequencing tasks, e.g. 'Put these items in order of importance'. Here's
how to do it:

=Introduce the problem, probably using a list on the board or on handouts.

=Start with individual reflection - learners each decide what they think might be
a solution.

=Combine individuals to make pairs, who now discuss and come to an
agreement or compromise. If you demand that there must be an agreed
compromise solution before you move on to the next stage, it will significantly
help to focus the task.

=Combine the pairs to make fours; again, they need to reach an agreement.
=Join each four with another four or - in a smaller class - with all the others.
«When the whole class comes together, see if you can to reach one class solution.



Role play

|
= Role play requires learners to project themselves
iInto an imaginary situation where they may play
themselves or where they may be required to play
a character role

= A situation or scenario may be realistic (e.g. coping
with a problem in a campsite, etc.). It may also be
unrealistic for learners (You are a detective,
explorer, etc.) or appeal to their sense of fantasy
(You are a caterpillar about to become a butterfly

)



Task 93: Writing role cards

Here are three role cards that very briefly set out particular viewpoints in order to
encourage a small group discussion on vegetarianism and meat eating. The fourth
card and fifth cards are missing. Write them,

1 You believe that meat eating is natural for humans and that vegetarians are
missing out on an important part of their diet.

2 You have been vegetarian for six years because you believe it is healthier.
3 You like the taste of meat, but don't eat it for moral reasons, as you feel it is
wrong to kill animals.



Task 94: Adding a missing role card

Same task again. Here are some role cards. What do you think the missing card
might have on it?

1

You are a store detective, You can see a suspicious-iooking person at a clothes
rail who appears to be putting something into her bag. Go over and firmly but
politely ask her to come to the office.

You bought a sweater from this shop yesterday, but you have brought it back
because it is too small. You want to go to the assistant to return it and get your
money back, but before you do, you start looking at the other sweaters on the
rail and comparing them with the one you got yesterday, which is in your bag.
You are a shop assistant. You have just noticed a custormer coming in who was
very rude to you yesterday. She wanted to buy a sweater, which you told her was
the wrong size, but she insisted was right. Finally, she bought the sweater and
stormed out of the shop. You hope she isn’t going to cause more trouble.



Task 90: Using material to generate discussion

Find a way to use this material in a discussion lesson. How would you introduce it?
Would you need other materials? If so, what?
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Problem-solving activities

You are on a committee that is in
charge of deciding what to do with a
small amount of money that has been
donated to improve your school. You
have a list of things to do, but you only
have enough money for 5 of the items.
You must reach a consensus
(agreement) in your group on which 5

items you will spend the money. Hereis
the list:



Repaint 3 classrooms.
Paint lines for games on the playground.
Install lights that automatically turn off to save electricity.

Buy curtains for 8 classrooms. This will make it easier to see the
OHP (Overhead Projector) when the room is darker.

Buy sound absorption panels for 2 classrooms. This will make
the classroom quieter so it will be easier to hear each other.

Buy an air conditioner for one classroom.
Buy 4 new basketball hoops for the playground.

Buy 15 young trees to be planted for shade around the edge of
the playground.

Buy fans for 6 classrooms.

Remodel bathroom faucets so students can wash their hands
using hot and cold water.

Add soap dispensers and hand dryers to bathrooms.




Real-play

In this case, situations and one or more of the
characters are drawn not from cards, but from a
participant's own life and world. Typically, one of the
learners plays him/herself. This person explains a
context (e.g. from his/her work life) to other learners,
and then together they recreate the situation in class.
The real-play technique allows learners to practise
language they need in their own life



Simulation

+

= Simulations may involve learners in imaginative
activities, for example how to survive on a desert
island in the face of various dangers and difficulties,
or, more realistically, in accomplishing a task such
as preparing the front page of a newspaper, a
publicity campaign, or a radio/TV programme.
Participants may also be placed in a situation of
conflict where teams take on roles to defend or
oppose a proposal before a decision is taken, e.g.
whether or not to build a nuclear power plant, to
abolish beauty contests, and so on.



Information Gap

In this activity, students are supposed to be working
in pairs. One student will have the information that
other partner does not have and the partners will
share their information. Information gap activities
serve many purposes such as solving a problem or
collecting information. Also, each partner plays an
important role because the task cannot be completed
if the partners do not provide the information the
others need. These activities are effective because
everybody has the opportunity to talk extensively in
the target language



Using cue cards

Card A
You are talking to a new classmate. Begin the
conversation with a greeting.

1. Greet your partner.

2. Ask your partner which school he/she went
to before.

3. Ask your partner if he/she lives near the
school.

4. Suggest you go shopping together after
school.




Card B

You are a new student at this school.
One of your classmates greets you.

1. Greet your partner back.

2. Answer the question.

3. Answer the question.

4. Respond to the suggestion.




Then students should be ready to move quickly
into less controlled types of role plays, where
only the situation and the relationship between

| the two speakers are specified:

Card A

You and your friend are going out to
eat lunch. You need to decide
where to go. You would like to try
something different because you're
tired of the same food. You make a
suggestion.




Card B

You and your friend are going out to

+eat lunch. You need to decide
where to go. You would like to go
to the place where you always go,
because you like the food. You
don’t agree with your friend'’s
suggestion.

Notice that the outcome of this role play is not specified in
the cue cards. It only sets up a point of disagreement.




Other speaking activities

_|_
Find someone who ...

e.g. Stand up and walk around the
room. Ask your classmates what they
like to do. Remember, you must speak
in English only!



Find someone who ...

Name

likes to swim

==

likes to play basketball

likes to play badminton

likes to play tennis

likes to play football

likes to play volleyball

likes to roller skate

likes to 1ce skate




A model conversation can be provided

= A: Hi, Tom.
= B: Hi, Sherry.
« A: I'm conducting a survey for our school

newspaper. Could you tell me if you like to
swim?

= B: Yes, I do. In fact, I usually go swimming
once or twice a week.

= A: Great. Would you mind signing your name
here for me please?

= B: Sure, there you are.
= A: Thanks a lot. See you around.
= B: See you.




Directed / guided
dialogues

A: Greet your partner, whom you haven't seen for a
long time.

B: Respond to the greeting.
A: Ask about your partner's recent activities.
B: Respond. Then ask A about himself/herself.

A: Respond to B. Ask if he/she would like to do
something with you this weekend.

B: Respond to A's invitation.



Mapped dialogue

= You work in an office. It's lunchtime
now. Usually you have lunch at the
Royal Restaurant but you cant go
there today. The road is closed.
Somebody recommended you to go to
the French Restaurant, but you do not
know how to get there. Ask your
friend to help you find a place to have
lunch at.



Board games
_'_



Characteristics of a Successful
Speaking Activity

making sure that teacher talking time is kept to a minimum

making sure that student participation is not dominated by a few
talkative students

making sure that students want to speak because they are interested
in the topic

making sure that students have something relevant to say
making sure that students can be understood by everyone

making sure that there aren't frequent interruptions while a student
is speaking
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Interaction and
communication

Realistic language,
useful phrases

_'_

Information, ideas and
model dialogues

Opportunities for pair practice,
stimulus to develop and extend



a. The teacher elicits or gives feedback either on the content or the
performance of the speaking activity.

b. The students spend some time planning the content of the speaking activity.

c. The teacher introduces the speaking activity and perhaps provides
some information input that will help students carry out the activity.

d. The teacher gives feedback on the language that students used in
the activity and might highlight and correct mistakes that learners
made during the activity.

e. The teacher gives instructions for the activity. This might mean that the
students read some instructions or perhaps role cards.

f. The students do the speaking activity and the teacher monitors and listens
in on their progress.



Decide if the following ideas for speaking activities are “useful or

“not so useful”. Jot down why you think so.

1. It pays to give students some thinking time before they speak.

2. It's useful to do as much error correction as possible while
students are talking.

3. You need to think carefully about grouping and pairing
students for speaking activities.

4. It doesn't really matter what topic you choose for speaking
activities. Students can talk about anything.

5. It's a good idea to encourage students to think about their
speaking speed to make them sound more fluent.

6. It is sometimes helpful to base a speaking lesson on a reading
or a listening lesson.



a. Students read brief restaurant reviews then discuss an
order for a list of restaurants from the best to worst.

b. Students are given a logic puzzle and talk about possible
answers in pairs or small groups.

c. In groups students pretend they are having a city council
meeting to decide if some trees in the main street should be
cut down or not. Each student has a different role to play,
but they use their own names.

d. In small groups, students put forward their ideas about
global warming and what should be done about it.

e. Students work in pairs, each with a picture. Both pictures
are very similar, but there are some small differences.
Without showing each other their pictures, they describe
their pictures in order to spot the differences.

f. Students move around the class asking each other about
their last holiday destination as well as their ideal holiday
destination.

g. Different students read different information about a
murder mystery. They form a group and share their
information in order to try and solve the mystery.

h. In pairs, students pretend to be neighbours. One
neighbour thinks his partner a bit too noisy

1. discussion

2.
questionnaire
3. ranking
activity

4. jigsaw
activity

5. role-play

6. simulation
7.
communication
game

8. problem
solving activity



What do you need to

support interaction?

_|_
A reason

#uto speak L. .J
“to listen Slis

saconfidence for the task
Sufficient knowledge of
sarelevant vocabulary
saneeded grammar
sasuitable register
sapronunciation which is not a barrier




Onopbl U Ux
KJ1lacCuduKaLuma
+

1) Mo cnocoby npeseHTayMn MaTepuasna:
e BepbanbHble:

=  MUKPOTEKCT (BM3YyanbHbIW, 3pUTESbHBIN),
= TeKCT (BU3yanbHbIN, 3pUTENbHBIN),

= NnaH (CxemMaTuyeckun, NosHbIN),

=  C/I0Ba KaK CMbIC/IOBbIE BEXM,

= JIO3yHI, apopn3m

=  MOroBOpKa,

=  CTPYKTYPHbIN «CKeneT»

=  MEHTasbHas KapTa

=  KapTa-cxema TeMbl

= accoumaumm,

=  JIOrMKO-CMbIC/IOBas CXeMa, 3aaBaemas onpeaeneHHon
NnocneaoBaTeNbHOCTbIO BONPOCUTENbHbIX C/10B (Hanpumep: Who?
Where? When? etc.).



n3obpasutenbHble
KUHOMWUIBM,

pa3HoO0bpa3Hble BUAeoMaTepuansl,
cepust pucyHKkoB, potorpadui,
Tabnuua,

cXeMma,

CUMBOJIVKQ,

naakar,

KapukaTypa,

Lndpbl

AaThl



2)no cnocoby ynpasseHns peyeBou
AesATe/IbHOCTbIO:

= cofep)xaTtesibHble Onopbl
(oTBevatowme Ha sonpoc Kto? Yto?
[ne? Korpa? n 1. a.)

= CMbICJ/IOBbIe (OTBeYatoLlne Ha
Bonpoc 3a4yeM? Noyemy? C kakou
Lenbo? N T. A4.)



BepbanbHble

TEKCT
MUKPOTEKCT

nnaH

CTPYKTYPHbIN «CKENeT»
MEHTa/IbHas KapTa
KapTa-CXeMa TEMb

CNOBa KaK CMbIC/I0BbIE BEXM
NTO3YHI 1 adopu3M
MOC/IOBULIbI M MOTOBOPKM
accoumauum

HeBepbanbHbie

WITIOCTPUPOBAHHbIE

KUHOMWU/TbM

cepusi pUCyHKOB
cepus doTorpadpum
AvarpamMmma
Tabnuua

cxeMma

Lnpbl

AaThbl

CUMBO/b

nnakart

CxeMaTuyHble

niaH
CXeMa
anarpamma



What Makes a Personality?

Ideal beliefs

Upbringing
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Whof; The story tells us about...
i The story describes ...

The main character of the story is...

2 The story goes ...
Where* ... happened ...

... in the street...
.. at home ..

When? One day ...

Once ...
At first...
Finally ...
In the end

Wh atf; met...

decided
went...
got...




First, ...




Disappearing animals
Useful animals

The Red book
Protection of animals

|

Animals in danger

N

Where they grow
When they grow

Colour

Shape
Flowers

/

World around us

/

Continents and countries

l

Geographical position
Capital

Flag

Nationality

Language
English-speaking countries

N\

The Earth in danger

l

Earth Day

Shortage of water

Changes in climate
People’s bad activities
Protection of the planet



8)

npocbb6a
\ BONpOC
yTOuHEeHWe /
| npeanoxexue
/
BOMpOC
obewanue
/

6naroaapHocTb
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Useful resources

nttp://iteslj.org/Technigues/Kayi-TeachingSpeaking.

ntml

http://www.onestopenglish.com/skills/speaking/tea
ching-ideas/

nttp://www.eslgold.net/speaking.html
nttp://www.esl-galaxy.com/speaking.html
nttp://iteslj.org/Lessons/
nttp://www.englishclub.com/speaking/

nttp://www.tefl.net/esl-lesson-plans/esl-worksheets
-tp.htm

http://bogglesworldesl.com/




