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1 Research on teaching has shifted
from an examination of effective
teacher behaviors to teacher
cognitions and actions. This
accompanies a revised vision of the
teacher from that of a teacher
standing in front of the class and
transmitting information and skills
to students to one of the teacher as
facilitator of learning.

HccnenoBanus B 00J1aCTH NPENOJaBaHUsI CMECTUIIUCH C TPOBEPKHU

3¢ (PEKTUBHOTO MTOBEICHUS YUUTENICH Ha TO3HAHUS U JEUCTBUS yUUTEIeH. ITO
COIIPOBOXKIAET IEPECMOTPEHHOE BUIECHUE YUUTEINS C TOUKU 3PEHUS YUUTEN,
CTOSIILIETO MEPE KIaCCOM U NepeAaroiiero nH(GOpMaliio U HaBbIKA YYEHHUKaM
OJTHOMY W3 MPEINOJABATEIICN B KAU€CTBE MOCPEAHNUKA B OOYUECHUHU.



1 As the conception of teaching
changed from transmission to
facilitation, the question ot
how teachers themselves could
be encouraged to change their
ways of thinking and
approaches to teaching became
paramount in the research,
policy, and practice literatures.

[TockonbKy KOHIIETIIUSA 00YyUYEeHHUS U3MEHUIACh OT Mepeadu K COACHCTBUIO,
BOIIPOC O TOM, KaK CaMM YUHUTEJISI MOTYT U3MEHUTH CBOE MBIIJICHUE U TTOJIXObI
K 0Oy4YEHHMIO, CTaJl IEPBOCTEIIEHHBIM B UCCJIEI0BATEIbLCKOM, MTOTUTHYCCKON 1
MIPAKTUYECKOM JIMTEPATypE.



1 Since the various subject-matter
standards, such as the national
mathematics standards for
students, called for a very different
approach to teaching, research and
practice began to focus on
processes of teacher change.

[TockonbKYy pa3IMYHbIE MPEIMETHBIE CTAHJAPTHI, TAKUE KaK HAIIMOHAJIbHBIE
MaTeMaTu4eCKrue CTaHapThI ISl CTYJICHTOB, TPEOOBAIM COBEPIIIEHHO JIPYyTOro
MO/IX0/1a K MPENOJaBaHUIO, UCCIICIOBAHUS U MIPAKTUKA CTalu (POKYCHPOBATHCS
Ha MPOIECCAX CMEHBI YUUTES.



1 The anticipated changes in
teachers and teaching were
thought to entail more than the
acquisition of a new teaching
method, but involved changes
in beliefs and practices around
the nature of teaching.

[Ipenmnonaranoch, 4TO OXKUIAEMbIe I3MEHECHUS B YUUTENSAX U IIPENOJaBaHUN
MOBJIEKYT 3a COOOM HEUTO OOJIbIIIee, YeM MPUOOPETEHHE HOBOTO METO/Ia
oOy4eHUsI, HO TTOBJIEKJIN 32 COOOM M3MEHEHHMS B YOSIKICHUSAX U MPAKTHUKAX,
CBSI3aHHBIX C IIPUPOJION O0yUCHHUS.



1 This form of change, itself,
required the development of
conceptions of teacher change,
and research on processes that
would be effective in helping
teachers develop these newer
teaching roles.

Ota (popma U3MEHEHUS cama I10 cede TpeboBaia pa3padOTKH
KOHIICIIIIMM CMEHBI YUUTEIISI M UCCIICIOBAHUS MPOIIECCOB, KOTOPHIE
MOIJIM OBbI IOMOYb YUMUTEISIM Pa3BUTh 3TH HOBBIE POJIM MPEIOIaBAHUS.



o In fact, research suggests that teachers
voluntarily change all the time. They
reorganize their classrooms, try different
activities and texts, change the order of
topics in the curriculum, attempt
different interpersonal skills, and so on.

Ha camom pene, uccineqoBaHus MOKA3bIBAOT, YTO YUUTEIIS
100pOBOJLHO BCE BpeMsi MEHSIOTCA. OHU PEOPraHU3yIOT CBOU
KJIACCHBIE KOMHATBI, TPOOYIOT pa3IMYHbIC 3aJJaHUSI U TEKCThI, MEHSIOT
MOPSIJIOK TEM B y4EOHOU MporpamMme, MpoOyIoT pa3HbIE HABBIKU
MEKIIMYHOCTHOTO OOIIEHUS U TaK JaJiee.



0 When teachers
experiment with new
activities in the
classroom, the new
practices are assessed on
the basis of whether they
‘work.’

n If they do work, they are
internalized and
absorbed into the
teacher's repertoire of
activities.

Korpa yunrens
SKCIIEPUMEHTHUPYIOT C HOBBIMU
3aHATUSAMHA B KJIACCE, HOBBIE
MIPAKTUKH OLCHUBAIOTCA Ha
OCHOBE TOT0, «pabdOTaOT JIU
OHI.

Ecnu onn paboTaroT, OHH
YCBAMBAaIOTCS U BKJIFOYAKOTCS B
penepryap AeATEIbHOCTH
YUUTEIIS.



DTO HOBOE MMOHUMAaHUE
HATYPAJIUCTUYECKOU
CMEHBI YUUTEIIEU
IIPUBETIO K
3HAYUTEIILHOMY
KOJINYECTBY
HCCIIEIOBAHUU
IIPOLIECCOB, KOTOPHIE
IIOMOIIX Obl YUUTEIISIM
U3MEHUTH CBOH
IpeaCcTaBICHUS 00
oOy4YeHHUH, IPUPO/IC
MIPEIIOIABAHUS U POJIH
y4eOHOH cpe/bl B
PA3BUTHUM YYAIIUXCS.

0 This new understanding of
naturalistic teacher change has
led to a considerable number of
studies of processes that would
help teachers change their
beliefs about learning, the
nature of teaching, and the role
of the learning environment in
student development.



o The most productive research-based
approach to staff development suggests a
long-term effort in which teachers are
engaged in inquiry into their own often
tacit beliefs and practices.

o This process is enhanced through
dialogue, particularly with those who
understand practice and the particular
context in which the teacher is working.

DTOT OPOLECC YCUIMBAETCS YE€PE3 AUAJIOT, 0OCOOCHHO C TEMH, KTO
MTOHUMAET MPAKTUKY U OCOOBI KOHTEKCT, B KOTOPOM padOTaeT yUUTEIb.



1 A certain trust level is important
within the community since it is
important for the participants to
accept and talk about practices that
do not seem to work, and to accept
responsibility for them. Thus, the
development of a discourse
community is productive in
beginning this process of change.

Onpederetitiviil yposetv 0osepus 6axer 6 cooouecmee, max kax oAl
YHACTIHUKOS 6AXKHO NPUHAMDb U 00Cydumo mMemodvl, Komopruie,
Kaxemcs, He padbomarom, u NPUHAmMo 0MmMeenmcmeeHHOCnb 3a HUX.
Taxum obpasom, passumue JUCKYpcueHoz0 coo0uectmea npooyKmueHo
HAYuHAem IMOom Npoyecc usMeHeHu.
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